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Word Meaning Acquisition
Introduction
Words are powerful tools in expressing and interpreting things and events. Words present events and external objects and provide inner meaning or perceptions. They are acknowledged by theorists to be conventional and arbitrary. The social pact strictly commits the meanings of words. The study of word acquisition in children involves evaluating how arbitrary forms of vocals are linked to exterior referents. The mental feature provides a concept of how events or objects are grouped. It also provides knowledge on how and when they are grouped (Song, Demuth & Morgan, 2018). The verbal elements and meaning of words are the concepts that are presented by words. The field of language has studied the acquisition and development of word meanings for many years. However, the question of the development of language meaning in children remains to be challenging and controversial. Significant acquisition of word meaning is a process that is not well presented because children have been suggested to learn many words effectively and efficiently in a high impoverished environment. Living in an impoverished environment is linked to decreased cognitive abilities because of low social activities. In these environments, parents are not active in teaching children word meanings. However, researchers show that children still possess the ability to learn the meaning of words.
Word meaning acquisition results from, the linguistic and cognitive abilities which involve the ability to embrace concepts, appreciating the syntactic cues, and increased abilities to understand the mental state of individuals (Shneidman et al., 2013). These abilities are early developing, powerful, and unique to human beings. Some researchers propose a concept presented in this paper that word learning is an outcome of modest associative knowledge. It presents the notion of constraints possessed by children learned or innates that are obstructions to word learning.
Young children develop word utterances that are combined to separate words. Children think of the world as an element that contains processes, events, and properties. They also know a lot about other people's psychology and have insight into what they mean when they utter a word. Children's acquisition of word meaning aims to have a clear understanding of events, objects, and properties surrounding them (Shneidman et al., 2013). Whether a child is raised in the village or urbanized locations, initial words' development is similar. At a young age, this development of words will include names of people, animals, and other common nouns such as chair and ball. They also develop the names of parts such as eyes, modifiers such as cold and verbs such as go. There are many words that children develop out of listening to conversations from other people. 
Children do not hear great words such as conferences or managers in their development process because they do not understand them. Simple words frequently used in their presence, such as milk, diapers, and cups, are well and quickly understood. However, children's vocabularies are not dependent only on the words that they hear and possessed concepts (Shneidman et al., 2013). It is right across all the cultures that vocabularies such as ball, cup, milk, and cat are used. When children are taught novel words linked to an object, their perception interprets as a label to the whole object and not part of the object's characteristic. The characteristic has influenced the researchers to conclude that children have a whole object bias in word meaning acquisition. The bias is presented as an innate or learned feature. The characteristic is acknowledged as a psychological interpretation that influences children to assume concepts in acquiring words. However, it is because there is an existence of logic dependency in learning words. No child can learn the meaning of words such as some, the and many even though these words are mentioned by people around. The meaning of words needs to be linked with actions or objects around children to clearly understand (Song, Demuth & Morgan, 2018). The development of words in children is dependent on the fact that they do not know the words presented. Children are limited to learning the words that they hear. This is what makes them have an object bias in word acquisition. The logical dependency of children is intrinsic inside a language.
Objectives
1. To determine the role of psychology in word learning acquisition
2. To understand Individual discrepancies in word learning acquisition
3. To determine the role  of input in word learning
4. To highlight the factors determining the time for word learning in children
5. To highlight the factors determining the words  learned initially by children.
Methodology
In this research, the use of modeling literature review will be applied. The method will involve acquiring information from secondary sources that present results from various researchers' fieldwork and theories. Secondary sources are significant for this research to ensure that literature involving the acquisition of word learning in children is reviewed. Different ideas are combined to come up with answers to the research objectives. The analysis of primary sources will provide the answers needed by the researcher. Commentaries from different researchers are significant in this paper to ensure that the arguments provided by various scholars are combined to come up with solutions to the questions developed. 
Literature
Role of Psychology in Word Learning Acquisition
The best way to teach children word meaning is to point out the object or event represented by the word. For example, when teaching a child on the meaning of the word milk, one can tell the child "drink the milk," and as he or she drinks, understanding the meaning of the word will be enhanced. Wang (2015) states that understanding children in learning different concepts depends on their state of mind. Knowledge is a representation of the psychological status, and the teaching process instills knowledge in children. Therefore, the process of teaching is significant in enhancing the acquisition of word meaning. Children learn words through the perception of the link between what they see and hear. Words and actions should be fused to ensure that they understand what they are being taught. The minds of children work in a way that embraces simple events and things.
When teaching children, the meaning of different words, one should make it simple and straightforward as possible. Pointing out objects or events as one utters a word makes children understand the word meaning very fast instead of saying it only. Information sources that are reliable for children should be observed to ensure that they are not confused. Sometimes mistakes can be made, and children get confused about the meaning of different words due to unreliable teachings. Children are very good at using the mental cues at their initial stages like emotional expression and eye gauze (Lindquist, MacCormack & Shablack, 2015). These cues help them learn verbs and nouns very fast, and they remain consistent in learning even when the information provided conflicts with the cues. Children mostly understand word meanings, especially when they are uttering the word while looking at the object. There are various assumptions in children, such as bi-directional and arbitrary characteristics of words and lack of overlapping references, which affect how they interpret different words' meanings. The theory of mind suggests that when a child looks at an artistic work, he or she will name the picture based on the artist's intention and not based on the appearance of the art. For example, when a child describes a scribble as "Mum," the mental attributes are the element that contributes to his or her perception.
When looking at groups that do not learn words such as pre-linguistic children, autistic children, and non-human primates, the problem they face in word learning is the absence of appreciation of other people's intentions. For example, the discrepancy between human babies and chimpanzee is remarkable in appreciation of others' intentions in words. Impairment of autistic individuals in their mental status makes them have a low acquisition of word meaning (Lindquist, MacCormack & Shablack, 2015). Therefore, psychology is an excellent component in word meaning acquisition and development.
Individual Discrepancies in Word Leaning
The presentation of word learning acquisition in children is represented by researchers to be similar in most cases. The view of the similar word acquisition process in all children influences varying opinions as people feel uncomfortable with similarity in children. Presenting all children as individuals who develop in the same way and acquire similar words at different stages leads to challenges because children are reared in different locations with different factors that affect their acquisition of words. Even when the research's focus is based on normal children from similar cultures, the results will be different (Grandgeorge et al., 2009). Some children learn words quickly, while others are slow in their learning process. Some children have fully developed words at two years of age while those who do not speak until they are in their third year, but they are useful in language. There are those children who acquire referential style while others are more expressive in their use of words.
There is the presence of variations in human mental status and physiological aspects, which is measurable. The presence of differential characteristics does not provide substantial prove about discrepancies in word learning acquisition. However, this does not disapprove of the differences portrayed by children in their word learning process. Individual discrepancies suggest the mechanisms that suggest the variation in the typical acquisition of word meaning in children. An average child develops the first word at the age of 1 year, and by the time he or she is 16 months, the child should utter around 40 words and have insight for 150 words (Marshall, 2014). The main difference that is presented by the researchers is the ability and mental capacity of children.  Children who have mental and language incapacities are likely to have a short word meaning acquisition. Nature and nurture debate are of significance when it comes to discrepancies in the acquisition of language meaning in children. Both environmental and genetic factors are acknowledged as affects the development of language in children. Social factors are significant in developing the auditory system (Grandgeorge et al., 2009). Therefore, children who develop in an unsupportive environment will have low word acquisition.
Parents play significant roles in enhancing the development of language in children. The social backgrounds that do not support parents in teaching words to their children will affect word acquisition among the children. Environments, where children are nurtured, differ in supportive systems. When the adults present in a locality do not make efforts to clarify the meaning of words, children will have challenges in developing word meanings and understanding languages(Marshall, 2014). However, research shows that children are also useful in acquiring word meaning without support. Therefore, it means that support will ensure that acquisition of words among children will be faster. 
The role of Input in Word Learning
Children who are raised in environs that people are not supportive in teaching them the meaning of words, nonetheless, acquire the meaning of different words. Despite the presence of a happy environment that is supportive, words that are reiterated do not always depict the perception of children; more so, the mapping errors are non-existent virtually. There is a lot of evidence that shows that children do not only learn words by attending to the objects or events named by the people around them. Researchers provide that children do not need to be taught words for them to learn them. However, many parents in western countries teach their children novel words. They use the "follow-in" tagging, which enhances learning by looking at objects while naming them. The parents in Western countries understand that their children will assume novel objects at the primary level, and the representation of non-basic words is done through cues to make the meaning of the words clearer (Nicholas, Alt &Hauwiller, 2019). When teaching children part of the object, beginning with a description of the whole object is significant as one narrows down to the part. For example, when explaining to a child about the hands, it is significant to explain the whole body as one narrows done to the hands' description.  
However, some researchers argue that all the efforts that are put into actions by adults in teaching children word meanings are a waste of time. The argument provided by scholars is that children have mental abilities that are powerful in figuring out what adults think. Other studies present that combining new words with facts helps children learn the meaning of the words. Despite many arguments from researchers that refute input efforts to children in teaching the meaning of words, it is evident that input is significant in enhancing faster and effective acquisition of word meanings. Conversations that children hear from their caregivers are predictors of their vocabularies. Children who live in their household come across different conversations directed to them or even those they overhear from other people. This makes them develop language and understand the meaning of different words. Shneidman et al. (2013) stated that language input from different individuals in a child's environment is significant in enhancing the development of vocabularies. It is significant to consider linguistic input in young children to ensure that their understanding of different words' meaning is developed. Language input is not the only element that enhances word meanings in children because research has proven that children develop word meanings despite the lack of input. However, language input is a factor that enhances the significant development of language in children as they acquire a wide range of vocabulary.
Time Factor in Word Learning Acquisition
Children learn the meaning of words gradually from a simple to complex vocabularies. The first words that children learn are acknowledged to be strange, with non-adult meanings. At the age of 16 months, there is an acceleration of learning vocabulary. At this stage, there is a vocabulary explosion as children can learn up to 20 novel words per day (Song, Demuth & Morgan, 2018). However, various children may have challenges such as slipping of the tongue, and errors in speech. The errors might also occur in the acquisition of word meanings as there exists some confusion in meanings. For example, when a child calls a table "stool," I mean that the table appears like a stool. When children do not know the right word that can describe what they mean, they will use the word that they think is appropriate for the object.
As children grow, they develop access to information, which helps them in word learning (Song, Demuth & Morgan, 2018). Also, literacy exposes children to more words with their meanings. As their age increases, children develop the ability to choose words in their context and know what other people intend to mean as they use different vocabularies. After several years of exposure to language and practice, knowledge of different words' meaning is developed. However, the rate of learning diminishes at some time as children grow older before getting to early adulthood. The main factor that influences the increased word learning rate in children is a new language. New language exposes children to many vocabularies that need to be acquired in their language, leading to increased acquisition.
Factors Determining Initial Words Learned by Children
Despite a child's environment, research suggests that the initial words that are learned have similar tastes. These words include the names of people, objects, and actions that surround the child. Common nouns such as milk, bottle, and ball, names of parts like ears, modifiers like cold, and words associated with social interactions such as welcome are learned. The acquisition of words among different children occurs naturally as they interact with their adult family and community members (Shneidman et al., 2013). Children's vocabularies are dependent upon the concepts surrounding them and the words that they hear consistently. Children's initial words involve simple vocabularies that describe simple actions or objects such as ball, bottle and drink. These vocabularies are mostly directed towards them in conversations, which makes them more comfortable. The concept of developing easier vocabularies is constant in different cultures and environments. When the teaching of words is done in objects or events, the meaning is easily acquired. However, object bias occurs when labeling as children interprets a part of the named object as a whole. The bias is acknowledged to originate from the learning or inner features of an individual. Psychological interpretation is among the inner feature that contributed to the bias. 
Logical dependency within a language in learning enhances the development of language meaning. Being a child has little to do with the presence of bias. The presence of a lack of knowledge in the language being spoken by people around them makes children have difficulty developing meaning. There are factors that present outstanding elements of the human brain which enable children to develop the meaning of words as they grow. When children are affected in their mental status, language development is affected by the low acquisition of word meanings. There is an innate insight that authorizes language principles, constraints, and linguistic laws (Song, Demuth & Morgan, 2018). When there are constraints in the mental status of a child, word meaning acquisition becomes ineffective. Also, events surrounding a child are vital in enhancing language development from the acquisition of word meaning. Interactions created an environment where a child can develop language meaning successfully.
Conclusions
Children develop knowledge of abstract vocabularies from the age of 3 years. Word learning and acquisition takes place through reading and conversations. However, for young children, conversations play a significant role as they hear words spoken by adults. Also, children draw the meaning of vocabularies as actions are linked to the words being spoken. Researchers have suggested that children learn word meanings through hearing and visualizing an object or event. When the word is presented through actions and presented in a simple way possible, the learning process is faster. The input of parents and other individuals who are around children plays a significant role. Although some researchers state that word meanings can be developed in children without support, it is clear that parents and other people's input in teaching children are more efficient when there is input. Children differ in the learning process as others learn faster while others take time. The time factor is determined by the environmental factors and mental state of children, which is different for some children. Therefore, word meaning acquisition in children is a significant process surrounded by different factors determining the rate and time frame of development.
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